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Welcome

Since the first issue was published, the world of
education has continued to move at a fast – and in
some respects an unrealistic – rate. Despite the
huge pressures placed on schools and academies by
ever-changing government policy and initiative
overload, all of which create demands upon us and
affect our workloads, we should all be proud of the
role we play in enhancing the lives of pupils and
young people. Those working in schools and
academies make a significant difference to
thousands of children every day, often in spite of
others who set policy, inspect what we do or write
headlines criticising the profession. 

Two more recent milestones include the release of
the Government White Paper (with some
unworkable proposals), which led to U-turns; and
Brexit followed by the election of a new Prime
Minister, which led to the appointment of Justine
Greening as Secretary of State for Education.
Whilst we wait and see the full effects of those
events, it’s a huge testimony to everyone locally
that over 300 new teachers entered the teaching
profession from the University of Chichester; over
20 Teaching Assistants graduated with a Foundation
Degree; more than 30 teachers received an MA
from the University; and we have continued to
recruit to our hugely popular and successful
postgraduate National Award for SENCo’s (over 60
successful participants last year).

For those teachers joining the profession this year it
has been a time for excitement and trepidation. I
remember my ‘probationary year’ (30 years ago)
and think back to the huge amount of support I
received from colleagues in school.  The role that
we all play in training and supporting the next
generation of teachers is as important now as it’s

always been. The University will remain in contact
with NQT’s to offer support and guidance and we
are pleased to work with schools and academies to
help recently qualified teachers as they continue to
make the transition from trainee teachers into
future leaders (whether that be within the
classroom, or leading teams – or indeed schools).
We are currently planning our annual one-day NQT
Conference at the Bognor Regis Campus on 23rd
March 2017 and look forward to meeting many old
friends. Further details will be announced shortly
and will be shown on our web pages
www.chi.ac.uk/institute-education

I wish all new teachers well in their new roles, and
trust that they have settled into their new posts and
are enjoying their role. Whether you received a
Foundation Degree, achieved QTS or gained a
masters qualification, congratulations and thank you
for choosing Chichester. If  you were a conference
delegate at one of our many events, or you
attended one of our professional learning courses,
I hope it was time well-spent. I am proud of what
we all do collectively and I thank you for your
enduring support and appreciation of the
University’s role in the education of teachers and
those that support learning. Please continue to
work with us to ensure that we continue to make a
difference to children across our strong partnership.
And lastly, in closing I hope you enjoy the features in
this issue of Ed Plus; if  anything sparks an interest
please get in contact, we are proud to be your local
University and we very much enjoy sharing in our
collective endeavours to make a difference.

Dr Jon Spence
Director of the Institute of Education
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Newsround-up

Standard for Teachers’ Professional Development Unveiled

Announced in July 2016, the DfE Standard for Teachers’ Professional Development is a long overdue
and very welcome benchmark by which high quality professional learning can be judged. 

The Standard is a description of effective practice in professional development for teachers and reads
as follows:

Effective Professional Development 
Effective teacher professional development is a partnership between: 

• Headteachers and other members of the leadership team; 
• Teachers; and 
• Providers of professional development expertise, training or consultancy. 

In order for this partnership to be successful: 
1. Professional development should have a focus on improving and evaluating pupil outcomes; 
2. Professional development should be underpinned by robust evidence and expertise;
3. Professional development should include collaboration and expert challenge;
4. Professional development programmes should be sustained over time. 

And all this is underpinned by, and requires that: 
5. Professional development must be prioritised by school leadership (DfE, 2016). 

We have always aimed to meet the needs and requests of our
partner schools. This relationship is important to all parties and we
will continue to develop and deliver our offer in a way that schools
want, and in a way that makes a difference. The Standard for
Teachers’ Professional Development will provide a useful reminder
to the whole sector, although here at the University we are
confident that our professional learning provision already meets
and exceeds this Standard.

In this edition of Ed Plus there are numerous signposts to the
University offer  including short course programmes,
conferences, consultancy, and accredited programmes. Much of
this is already planned and available but if  your school/setting
wishes to explore something more bespoke and tailored to specific
requests, then please do contact us at professionallearning@chi.ac.uk in the first instance.
We aim to be responsive, flexible and effective.

Chichester Knowledge
Exchange Set to Enhance
Learning Experience

Many readers will
have undertaken
taught programmes at
the University and been
able to access their
virtual learning experience (VLE) through our on-line
portal, Moodle.

We are delighted to announce that, through the
newly formed Chichester Knowledge Exchange this
experience is becoming available to all. Everyone who
interacts with the University through professional
learning activities, such as those who attend our
conferences and short courses etc., will have access.
We believe that the opportunity to correspond with
like-minded and interested others before, during and
after attending such activities will be hugely beneficial
and popular. For further information, please contact
professionallearning@chi.ac.uk

+ Sharing Knowledge with
Institute Alumni
Are you a University of
Chichester Alumni?
Would you like to opt in
to our Institute Alumni?
We all enjoy the sense of
being valued within a
pro-active and effective
professional learning
community. We are
delighted that many
hundreds of students, teachers and TAs work
with us during a typical academic year and collectively
we are an incredibly knowledgeable and committed
group of professionals. Here in the Institute, we want
to utilise our experiences to the benefit of others and
harness that sense of community by creating a way of
working closer together through the use of the newly
formed Chichester Knowledge Exchange (see above
right). We envisage a VLE platform that we can all use
for knowledge sharing, a message board, newsletters,
sharing events, an opportunity to post questions etc.
To that end, we invite anybody who would like to opt
in to our Institute Alumni, to contact us in the first
instance at professionallearning@chi.ac.uk. Nothing
will be lost by joining us. Rather, there is an incredible
amount to gain from being a part of a thriving
community of practice. It’s free, it’s informative. We
look forward to hearing from you.

National Standards for school-based initial
teacher training (ITT) mentors
Sir Andrew Carter’s report to the Secretary of State for Education on initial teacher training (ITT) sets out how the
ITT system is performing and highlights examples of good practice as well as areas for improvement. A key
recommendation was for a set of non-statutory standards to be developed to help bring greater coherence and
consistency to the school-based mentoring arrangements for trainee teachers.

As a result, DfE has developed a set of non-statutory standards that are intended to be useful to a broad range of ITT
mentors with a diverse range of experience and responsibility – from the recently qualified teacher who has taken on
their first mentee, to the professional tutor who is responsible for groups of trainees and teachers in the early years of
their careers. And in July 2016, DfE directed the mentor standards report at Ofsted stating “Ofsted should have regard
to the standards in their inspection of  ITT providers.” 

Here at the University we know we are strengthened by the existing relationship we have with mentors and
professional tutors in our partner schools. We also know (because you have told us!) that our mentor training
programme is outstanding. Our next steps are to review the DfE standards and, taking into account our experience
and expertise, create a fit-for-purpose model that supports and enhances the current practice and one in which
Ofsted can again report our outstanding partnership.

For further information on the Standards and our mentor training provision, please see the article on page 8.
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placement based on identified areas
we needed more experience within.
One of  us chose a school based in a
more deprived area, because her host
setting was in an affluent one. The aim
of  this placement was for us to
increase our understanding of  the
continuum of  education. The
placement was invaluable for
developing our understanding of
children as they progress from birth to
KS1 and through to KS2. It also
increased our knowledge of  how to
support children within our own
settings to be emotionally ready for
school. 

“Our second placement was based in
an Early Years setting, designed to
widen our experiences of  Early Years
practice. We were encouraged to apply
for settings that differ to our host
setting. One of  us spent the time in a
local Children and Family Centre and
the other a setting for children with
Special Educational Needs (SEN), as
the host setting did not have any
children with SEN attending.  

“Over the course of  this year, we have
both experienced different ideas and
approaches and become change
agents leading practice improvements. 

The course has helped change our
entire outlook on Early Years. We have
found that EYITT has enabled us to
stand out as high quality Early Years
practitioners. It has opened up new
opportunities that will have a positive
impact both on the children in our care
and on our future careers as early
years teachers”. 

Anyone interested in finding out
more about the EYITT programme
should contact Debra Laxton, Senior
Lecturer in Education - Early
Childhood Lead, at
d.laxton@chi.ac.uk.
. . . . . . . . . . . . . . . . . . . . . . . 

Training Tomorrow’s Early Years Experts 

Our Early Years Initial Teacher
Training Programme develops
graduates working in an early
years setting to achieve Early
Years Teacher Status (EYTS).
Trainees must meet robust
standards designed specifically
for high quality education and
care of babies and young
children. 

Two recent trainees who achieved
Early Years Teacher Status this year
and were graded as ‘outstanding’ are
Amy Kerslake and Jade Breeds. Amy
works at Dottie Tots Childminding
Provision in Rowlands Castle and
Jade works at First Steps Childcare,
Bersted.

“Following the completion of  degrees
in Early Childhood Studies, we decided
to continue our development by
enrolling onto the Early Years Initial
Teacher Training (EYITT) programme
at the University. This appealed to us
because we wished to continue our
education and ‘upskill’ whilst remaining
employed within our Early Years
settings. We both hold different roles in
different settings; a lead Practitioner in
a nursery that is part of  a group and a
key person within childminder provision
in a smaller, independent setting. The
EYITT graduate employment based
route gave us the opportunity to grow
within our respective roles. 

“At the beginning of  the programme
we had to find a dedicated mentor
from our work setting. The mentor
attended training which advised them
of  course expectations, such as the
commitment to release the trainee for

fifteen training days over the academic
year. Our absence would be supported
by a grant given to employers. These
training days were informative,
inspiring and thought provoking. Each
session introduced a new topic of
discussion, for example: emotional
literacy or heuristic play.  After each
training day we returned to our settings
full of  ideas on changes we could
make to improve outcomes for
children.

“The mentor also played a key role in
tracking our journey throughout the
academic year. This included carrying
out fortnightly observations and holding
weekly mentor meetings with us to
establish and review targets. We found
that the meetings also allowed us time
to reflect on progress and pitch new
ideas we wanted to introduce as a
result of  our training days. Each
trainee is also assigned a University
Link Tutor, who made regular visits to
our settings to make observations of
our practice and liaise with mentors. 

“As part of  the training requirements,
we completed two work placements
away from our ‘host’ setting. Our first
placement was in a Key Stage 1 (KS1)
setting. We were able to choose this

“Over the course
of this year, we
have both
experienced
different ideas
and approaches
and become
change agents
leading practice
improvements. ”
Amy Kerslake and Jade Breeds,
Initial Teacher Training

When a student has a good
experience on a placement the news
will quickly spread to their peers in
the trainee teacher community.

Early Years 
               Initial Teacher 
               Training Programme
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Nurturing the Future

Mentorship programme
trainer, Antony Bignell, tells us
about the mentor training
available at the University for
anyone interested in becoming
a mentor in schools.

Following the success of our courses
in 2015-16 and recognising the
importance of mentoring for
teacher trainees, we are once again
running our Mentorship Course
during 2016 – 2017. Most
significantly, this course will be taking
into account the very latest
recommendations from the Teaching
Schools Council’s (TSC) document,
National Standards for School-Based
Initial Teacher Training (ITT)
Mentors, published in July 2016.

The TSC were asked by the
Secretary of State for Education to
follow up on the recommendation
from Sir Andrew Carter’s Review of
ITT for non-statutory Standards on
school-based mentoring (see News,
page 4). Accordingly, the TSC
published these Standards under
four separate but related areas:

Standard 1 – Personal
Qualities:
Establish trusting relationships,
modelling high standards of practice,
and understand how to support a
trainee through initial teacher training.

Standard 2 – Teaching:
Support trainees to develop their
teaching practice in order to set high
expectations of all pupils and to
meet their needs.

Standard 3 –
Professionalism:
Set high expectations and induct the
trainee to understand their role and
responsibilities as a teacher.

Standard 4 – Self-
Development and Working in
Partnership:
Continue to develop their own
professional knowledge, skills and
understanding, and invest time in
developing a good working
relationship with relevant ITT
partnerships.

With these Standards in mind, we
offer our Mentorship Training
Course’. This course is suitable for
primary and secondary school
mentors from all ITT and NQT
programmes, whether the mentors
are working with university or
school-led teacher training. It is a
free, two session course run at three
venues: The University of
Chichester Bognor Regis Campus,
Portsmouth Academy for Girls, and
Hazelwick School, Crawley.  All
sessions are 9.30 – 3.00 with lunch
and refreshments included. To book
a place, please send your name,
school (and department if
secondary), email address and
choice of dates/venue to -
mentorship@chi.ac.uk.

‘Mentoring is a nurturing process where the mentor serves as a role model,
and teaches, sponsors, encourages, counsels and befriends for the purpose
of promoting professional and personal development’.
Anderson, E. & Shannon, A. Towards a Conceptulisation of  Mentoring (Routledge, 1995). 

Spring 2017
University of Chichester, 
Bognor Regis Campus
Session 1: Monday 30th January
Session 2: Wednesday 8th March

Hazelwick School, Crawley
Session 1: Wednesday 1st February 
Session 2: Monday 13th March

Portsmouth Academy for Girls 
Session 1: Wednesday 8th February 
Session 2: Wednesday 15th March 

Summer 2017 
University of Chichester, 
Bognor Regis Campus
Session 1: Wednesday 3rd May
Session 2: Monday 19th June
. . . . . . . . . . . . . . . . . . . . . . . 

Antony Bignell has worked
at the University for 16 years
as Co-ordinator for
Professional Studies on the
Secondary PGCE Programme,
and as a Senior Lecturer on
the MA (Education)
Programme. For several years,
he has also taught on the
University’s Mentorship
Programme, training school
mentors who are working with
our trainee teachers.

Mentor
Training
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Raising Standards
Exploring the emergence of a national professional
development framework.

In October 2015, the
Universities’ Council for the
Education of Teachers
(UCET) responded to the
call for evidence relating to
a standard for teachers’
professional development. 

It is seen now that the national
standard for teachers’ professional
development (from initial teacher
education, through early
professional development and
beyond) will encourage teachers and
schools to plan their CPD together
with appropriate expertise, training
or consultancy (see news item, page
4). UCET suggested that a national
framework will foster the sense of
teachers belonging to a professional
community, and that such a
framework could culminate in the
award of a chartered teacher status,
potentially mapped to relevant
master’s level qualifications. 

This model is of particular interest
to us in the Institute of Education,
not least because we believe we
have an existing structure that will fit
very well into the emerging
framework. Our schools’ CPD offer
and various themed conferences are
ever-popular, and we already have a
thriving postgraduate community,
currently engaged in our two
masters programmes (MA(Ed) and
MA in Inclusive, Special Education,
MAISE) and in our ever-popular
postgraduate certificate National
Award for SEN Coordination
(NASENCo).

That said, we know there are
obstacles that prevent access to the
most appropriate professional
learning opportunities. UCET sum
these barriers up as follows:
•  Finding sufficient time for teachers

to undertake professional
development;

•  Cost of paying associated fees,
charges etc.;

•  Access to suitable and relevant
development opportunities;

•  Lack of support from the
workplace;

•  Burdens on teachers;
•  Perceptions of relevance;
•  Personal insecurity;
•  Scalability: effective professional

development taking place in
isolated pockets and not scalable
or impactful on the wider school
community.

Whilst there aren’t always quick
solutions to any of these scenarios,
if  properly organised and managed,
the existing partnership model that
exists between the University and
our partner schools will help to
overcome some of these barriers. 

Professional learning: working together www.chi.ac.uk

School Improvement offer 

We know from experience that
being of sufficient size to allow for
cost-effective economies of scale is
a benefit (for instance, we have very
successful ‘Hub’ centres that host
our masters provision at reduced
fees); we understand that ensuring
relevance through a focus on the
needs of schools within the
partnership and linking with school
improvement plans is important (for
instance, ‘Hubs’ have requested
specific modular foci to meet local
needs/targets);  we have a national
reputation for encouraging
professional development that links
to a national framework (for
instance the NASENCo now feeds
directly into the MAISE); and we
recognise the advantages of allowing
for teachers – including NQTs – to
receive the appropriate level of
support (all our NQTs are invited
back to a University NQT
Conference in the Spring term). 

Further, the development of
innovative and workplace
assessment schemes makes it easier
for teachers to undertake award-
bearing programmes that are both
relevant and attractive, and ones
that are underpinned by robust
evidence and expertise. 

The national framework will begin to
affect us all; however, this is an
opportunity, not a threat. While we
recommend the value of
professional development of the
kind delivered through master’s level
programmes, we do not advocate
any one particular form of CPD
over another. The University is
experienced in responding to
bespoke requests and from our
perspective, we foresee the benefits
gained from schools planning and
working together in localities
(including Teaching School Alliances,
Multi-Academy Trusts, and school
federations/clusters). We
appreciate very much the benefits of
creating local solutions for local
needs and it is from within an
existing strength of partnership that
the University is very pleased to be
able to continue extending its
support through non-accredited
professional learning opportunities
and accredited programmes
(Masters and Foundation degrees). 

Our provision is based upon a vision
of improving and evaluating pupil
outcomes, and content is continually
being reviewed and developed,
mindful that all professional
development should be sustained
over time and will include
collaboration and expert challenge.

This issue of Ed Plus features a
number of different courses and
programmes, which we hope will be
of interest to you. The content is by
no means exhaustive, in fact many
of our courses grow from enquiries.
We have included a quick guide on
page 40. Please do contact us
directly to discuss any professional
learning or school improvement
matters,
Professionallearning@chi.ac.uk
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Our Music with Teaching programme

Considering a career in music?
Music graduates today embark
on portfolio careers and nearly
every professional performer
also teaches. 

With this in mind, we offer a unique
Music with Teaching (Instrumental)
or (Vocal) degree which ably
prepares students to run their own
private studio and to teach in a
variety of one-to-one and group
settings in schools. Throughout the
course students undertake modules
to build practical experience and
expand their knowledge base. 

From the beginning of the degree
students explore the technique and
mechanics for their own instrument
and how this works physically with
various learners, from young
children’s changing bodies to adults
who have more established
muscular routines. They move on to
research the various graded
examination systems across classical
and popular music and how music is
taught in the National Curriculum,
including to children with special
educational needs. 

Learning about teaching would be
nothing if  students did not learn a
new instrument themselves.
Everyone learns as a beginner and
has to sit a mock Grade 1 exam and
the experience of a singer learning
the violin can be revelatory, as
suddenly the instrument is not
within, but external to the body. 

This experience coincides with
preparing assembly presentations
and workshops for KS1 and KS2
children. Going to a variety of
schools gives the students a rounded
view of different contexts in which
they can work as visiting private
teachers. Further, that experience
may inform a personal decision for
them to apply to train for qualified
teacher status at an approved ITT
provider at a later date.

Academically, students learn about
the psychology of learning and
teaching. This is vital, as each pupil is
different and learning to prepare,
assess, reflect, and revise
interactions and the way material is
presented can allow for positive
pupil-centred teaching instead of a
reactive approach.  

In the third year of the degree,
students gain experience with both
one-to-one and group teaching.
Students teach individual lessons to
peers and colleagues, video the
lessons, and reflect on their planning,
progress, and effectiveness in
tailoring the lessons for that
individual’s learning needs. 

Finally students create their own
curriculum, learn how to plan a

year’s repertoire and study for a
student of their choice. 

Many areas in teaching follow a
curriculum, but in music lessons this
is not something that exists. 

There are exam syllabi, but they are
not learning curricula. Having the
opportunity to think through and
plan for a future pupil gives our
graduates a real head start in the
profession, equipping them with
skills they would otherwise have to
learn in the field while they were
working. 

This is the only course of its kind
that takes students from beginning
to end and prepares them to work
in this way. The final module involves
international experience, where

students are involved in all aspects
of planning and  arranging
workshops and performances,
intercultural exchanges, and the
logistics of timetabling the schedule
of getting from A to B. Real world
experience in the real world.
Teaching lessons in music is about
performance skill and technique, but
it includes a great deal of people
skills too. The Music with Teaching
degree puts our graduates leaps
ahead and ready to take their places
in today’s competitive professional
world.

If  you’re interested in enrolling for
this degree and would like further
information or if  you’re a school
interested in offering a placement,
contact Dr Laura Ritchie via email at
l.ritchie@chi.ac.uk. 

Dr Laura Ritchie is Teaching
Fellow in Music at Chichester and is
also HEA National Teaching Fellow.
She coordinates the Music with
Teaching and MA Performance
programmes. Her book Fostering
Self-efficacy in Higher Education
Students focuses on developing
individuals and enhancing teaching
across disciplines. 

Preparing Today’s 

Professional 
Musicians
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Making Teaching Add Up

Would you like to become a
secondary maths teacher but
don’t have a maths degree or
are just a bit rusty with regard
to your relevant subject
knowledge? Then our Subject
Knowledge Enhancement
Course (SKE) in Mathematics
could be just what you’re
looking for?

The course runs over 20 weeks,
starting in January of each year, and
aims to sufficiently develop and
enhance the subject knowledge skills
needed to be able to successfully
navigate an Initial Teacher Training
(ITT) course starting the following
September, and then successfully
onto teaching in secondary schools. 

The ethos of the course encourages
everyone to feel comfortable and
confident exploring and developing
their own mathematical skill set.
Groups are kept to a size that
enables everyone to take part and
feel included, whilst at the same time
offering a collegiate and
collaborative support network.

The course covers the
‘FUNdamentals’ of mathematics that
are likely to be taught in a KS3 or
KS4 classroom, giving the
opportunity to explore these topics
at a deeper more exploratory level
than may have previously been
possible. In addition to this, students
are exposed to some more complex
A level topics, again extending and
deepening subject knowledge in
mechanics, calculus, probability and
statistics. 

The emphasis is definitely on the
FUN part of ‘FUNdamentals’. There
are many exciting activities offered
to develop subject knowledge. No
two sessions are the same and they
are not designed in the manner of a
traditional, old school lecture that
some may remember. 

The first cohort of the revised SKE
course in Mathematics have just
completed the course, and all have
been delighted with the progress
they have made, the skills they have
developed and the friendships they
have made. Students from this year
have commended the: hands-on
kinaesthetic and tactile learning
sessions; experimental outdoor
learning opportunities; exploration
sessions; research and reflection
strategies; presentations to one
another, and the use of not only
teacher assessment and feedback,
but also opportunities to reflect and
comment on each other’s work. All
of which prepares the students
perfectly to not only deepen their
subject knowledge, but also to gain
first-hand experience of excellent
teaching and learning classroom
practices. 

Discovering Circle Theorems:
Exploring and explaining circle theorems
with hula hoops, art straws and card.

Maths 
Subject Knowledge Enhancement
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“Thank you for everything over the last
20 weeks. I have learnt so much and
have grown in confidence. Along the
way I have met some great people and
hopefully lifelong friends. It was not just
about subject knowledge it was about
the whole person, looking deeper into
yourself  and having the self-belief  that
you can be successful with maths.” Liz

“The subject knowledge gained will no
doubt prove to be priceless along with
the little hints and tips picked up
regarding pedagogy. The course was
well balanced and the teachers and
classmates awesome. It’s been
emotional to say the least and I want
to thank you for your support and
patience throughout.”  Ellis

“This course is both educational and
fun, with opportunities to consider
what knowledge students will bring to
school, together with ‘A’ level material
to challenge and remind us what
learning feels like and how it can be
most effective.”  Carolyn

. . . . . . . . . . . . . . . . . . . . . . . 

For more details or further
information regarding any details
about the course or application
procedures please visit
http://www.chi.ac.uk/subject-
knowledge-enhancement-
mathematics-ske or call 
Karen Nanson (Programme
Coordinator) on 01243 812103
or email her on
K.Nanson@chi.ac.uk
. . . . . . . . . . . . . . . . . . . . . . . 

Many other such courses have a
large element of online learning and
one of the huge benefits of the
course at the University reported by
recent students is the relationships
built between both peers and tutors,
alongside the passion and
enthusiasm displayed by the tutors.
All tutors are subject specialists with
QTS, and have been classroom
practitioners to an outstanding level.
The depth of knowledge and
experience that they bring to the
course is second to none.

The course is currently fully funded
for all students (*), and is open to
anyone who feels that they have a
valuable contribution to make to the
world of maths education, but are
somewhat concerned about how
out of date their subject knowledge
may be. Typically a SKE student may
have an A level in mathematics, and
have studied a degree with some
mathematical content, but an
aptitude and enthusiasm for the
subject is more important.

Applicants need to apply through
normal UCAS routes for the ITT
training route of their choice, be that
PGCE, SCITT, School Direct or any
other means: requesting at the point
of interview to firstly be deferred
for progression through the SKE
programme. SKE places cannot be
offered directly, without an offer on
a confirmed ITT place. Applicants
do need to be undertaking an ITT
programme at the University to
complete the SKE course here.

*Subject to continued Government 
funding past April 2017.

Exploring Volume: Understanding why the volume of a cone

is  V= using rice and card; right.

Peer Assessing: Students getting to grips with peer assessing
one another's poster presentations; below.

Spaghetti Trigonometry: Creating and discovering trigonometric graphs using the unit circle and spaghetti.

πr2h 
––––
3
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Raising their Game
Our PE CPD programmes offer a wide range of benefits
to primary pupils

Our Institute of Sport staff
have a broad expertise and
experience of physical
education in schools and
we offer a range of CPD
programmes that will help
raise standards and enrich
PE teaching, whilst also
encouraging healthy and
active lifestyles. 

We are able to offer a range of
expertise, resources and techniques
for creative pedagogy in both
practical and classroom
environments. 

Examples of four of our CPD
programmes are below:

Striking and Fielding 
The Striking and Fielding course
analyses those skills involved with
striking a range of balls with different
implements available to primary
school teachers, sending the ball
away from the base/wicket with
distance. Then we look at how to
retrieve/catch and throw the ball
accurately and quickly, causing the
least number of runs to be scored. 

There will be a focus on the different
positions and roles in a variety of
games and a general awareness of
how to utilise ‘space’ whether
batting or fielding. Communication,
collaboration and competing with
each other will feature too. 

“It went really quickly, because it was
so useful and interesting, and I was
made to feel relaxed and not nervous.’’
St John’s College, Southsea,
Hampshire 

“Lots of  game ideas and ways to
improve current teaching.’’ 
Swiss Gardens Primary School,
Shoreham

FUNdamental Movement
This course is delivered through
small side games and a look at
modified competitive games as much
as possible. The FUNdamental
Movement sessions will deepen your
understanding of how to effectively
assess, plan and teach physical
activity, with details on how to break
down each skill for assessment and
teaching purposes. 

Delegates are shown practical
teaching activities that assist them to
plan and deliver effective learning
experiences that enhance students’
development of proficient
FUNdamental Movement Skills.

“Lots of  good ideas and activities that
will be useful in class.” 
East Preston Infant School,
Littlehampton

“Variations on simple activities to
address differentiation.” 
Southbourne Infant School,
Emsworth
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PE CPD 

Primary Invasion Games 
Invasion Games is delivered through
small sided games and looks at
modified competitive games as much
as possible. The main objective is to
show how to provide pupils with the
knowledge and understanding which
will enable them to make
appropriate decisions based on their
own level of competence and
tactical awareness. 

There will be a focus on how to
maintain possession, subsequently
leading into the principle of how to
regain possession as quickly as
possible. Those attending will be
made aware of how pupils should
assume responsibility, adhere to
agreed rules and contribute to the
group effort, thus exhibiting a sense
of personal fulfillment. 

“Fantastic practical approach with an
experienced teacher.’’ 
Gosden House School, Guildford 

“Great for anyone who is not expert on
games, focusing on thinking and
decision making, including tips on cross
curricular aspects.’’
Jolesfield Primary, Horsham 

Net/Wall Games 
This CPD session looks at the
principle rule which is ‘for a player to
get an object into the area of play
more often than their opponent’. 

Find out how to develop
progressively the learners’
understanding of how to play
net/wall games with consistency and
accuracy and learn how pupils utilise
these principles in game experiences
appreciating how to play the game
with tactical awareness. In short:
where the ball should be placed,
when to play the shot and how
much force to apply to the shot. 

“How to get everyone involved 
at all times.’’
St Mary’s Primary School, 
Bognor Regis 

“Making activities easier and 
more challenging.’’ 
Burghfields Primary School, Reading 

We offer a range of other PE CPD
courses including:
•  Using PE and school sport to

contribute to whole school
improvement

•  Increase involvement in health and
active lifestyles

•  Creating opportunities for pupils
to engage in competitive activities
and to handle competition

•  Special Educational Needs:
Including all pupils in PE

•  Motivating disengaged PE pupils
•  Primary to secondary: easing the

transition through PE
•  Developing leaders through PE

To find out more about any of these
courses, please contact: Dick Bryant
on 01243 816318 or email
R.Bryant@chi.ac.uk. If  you’re
interested in booking CPD courses,
please contact Carolyn Winter on
01243 816325 or email
C.Winter@chi.ac.uk.
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Changing with the Times
Providing an innovative Masters programme in Education.

The University of
Chichester has an
established reputation 
for delivering Masters
Programmes in Education,
with the first MA(Ed) 
being delivered nearly 
30 years ago in 1987.  

In 1987 there was much discussion
regarding the emerging national
curriculum and the local
management of schools; and since
then, amid a constant barrage of
initiatives, legislative documents and
changing Education Secretaries, the
MA(Ed) programme has responded
and adapted to the evolving
educational landscape. Our aim is,
and always has been, to provide an
innovative and flexible programme
that meets the needs and interests
of education focused professionals.   

Indeed, a recognised strength of the
programme today is the diverse
range of students it attracts.  While
traditionally the programme has
always recruited students from
primary, secondary and special
schools, more and more students on
the programme are now reflecting
the vibrant and varied nature of
education.  As such the programme
now attracts educational
professionals from Further Education
Colleges, the Higher Education
sector, Free Schools, private training
provision and health related fields,
including occupational therapists and
dieticians. 

For the academic year 2016/2017, a
newly approved MA(Ed)
programme has been developed
which addresses current issues and
concerns of education including:
tackling educational disadvantage
and closing the attainment gap; giving
students a real voice in their learning;
and focusing on evidence based
pedagogy. 

This part time course is taught over
two years, with both evening and
Saturday sessions, plus a dissertation
over a third year. A flexible, modular
programme, it combines
professional relevance with the
contemporary needs and interests
of teachers and others working in
education settings. With a choice of
two entry points (September and
February) and a variety of modules
to choose from, there is the
opportunity to follow your personal
area of interest. Modules include:
Effective Pedagogy; Emotional
Aspects of Learning; and Leading
Learning. 
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MA Education 

Further, recognising that Masters-
level provision needs to be
personalised to the individual
student’s research interests, there
are a number of modules that allow
students to gain accreditation for
individual research projects.  For
example the independent study
module, Critiquing the Effect of
Workplace Learning, enables
students to accredit their informal
workplace learning.  In the past year
students have explored topics such
as:

•  What is the impact of introducing
resilience to five to seven year
olds?

•  Knowledge transfer through a
Specialist Leader of Education
(SLE) deployment

•  Multiplicative thinking

Though our core programme is
delivered at our Bognor Regis
Campus, typically on a Tuesday
evening, we also offer the
opportunity for groups of schools to
host modules for their staff at their
respective schools.  This offers a
great opportunity for schools to
create and foster a culture of
learning. This year the Portsmouth
Teaching School Alliance and TESLA
Teaching School Alliance have
combined to host the Effective
Pedagogy module for their
respective staff. 

Within the MA(Ed) programme we
strive to create a forum where
students at all stages can share their
views, whether they are  beginning
their research journey or are just
about to submit their dissertation.
Although students work in diverse
settings, what unites everyone is a
passion to explore the nature of
learning, both for themselves as
practitioners and also in order to
enhance the learning in others. We
strive to develop a community of
practice focusing on how research
can make a difference to us as
practitioners, to our students and to
our schools.  This community of
practice is celebrated every year at
Saturday conferences and
Postgraduate Research Showcase
events. 

If  you would like research to make a
difference for you, your pupils, your
school or your group of schools and
would like further information about
the MA(Ed) programme, please visit
www.chi.ac.uk/maeducation
Alternatively, email us at
MEdu@chi.ac.uk. 

Dr Sue Bentham, 
Programme Co-ordinator of
Masters Provision, reflects on her
14 years of working with Masters
students:

“It has been a real honour and
privilege to have worked with so
many teachers over the years and
to have shared in their respective
learning journeys.  Often what I
have witnessed is how teachers,
over their time on the programme,
have grown in confidence,
specifically in how they can use
research effectively to make a
difference to their practice and
ultimately for the benefit of  their
students.” 
. . . . . . . . . . . . . . . . . . . . . . . 
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Enhancing Learning Support
Developing high quality teaching assistants.

The Institute of Education
offers a very successful
Foundation Degree in
Teaching and Learning
Support for Teaching
Assistants who want to
develop their professional
skills, knowledge and
understanding.

Aimed primarily at teaching
assistants in schools, the Programme
provides the opportunity for
professional development whilst
continuing to work and can lead 
to a range of progression routes
which enable students to gain a BA
(Hons) and gain qualified teacher
status (QTS). 

The programme lasts for three years
and requires one day a week of
study at our Bognor Regis Campus.
It is designed to meet the changing
demands within the education
landscape and is mindful of the fact
that Teaching Assistants do not just
work with pupils with Special
Educational Needs and Disability
(SEND), but are increasingly being
used to raise attainment for all pupils
and to close the achievement gap. To
this end, it is designed to develop
subject knowledge in the core
subjects of Mathematics and Literacy
and knowledge of the statutory
curriculum requirements. 

An increasing number of students
progress to gain QTS status and the
course links closely to the  DfE
Teachers' Standards. The
programme has successfully trialled
the use of Problem Based Learning
and has introduced this into the
assessment regime. This enables the
programme to respond quickly to
new Government initiatives/
legislation and to devise relevant
scenarios for students to work on.  

Our Programme Team believe that
professional learning for Teaching
Assistants can have a real impact and
this view is supported by our
External Examiner who wrote,   
“I commend the University of
Chichester for continuing to offer this
valuable and impactful programme in a
time of  flux within schools. This
programme has direct, tangible impact,
and provides an opportunity for
students, who may not otherwise have
access to undergraduate study, to be
successful in developing their careers…
working with this programme has
convinced me that TAs and LSAs really
do make a difference.” 

We offer a non-standard entry route
for candidates who have been
working in a school for two years
and are over 21 years old. Upon
completion of the Foundation
Degree there are a number of
progression routes available for
students who wish to gain a full
degree and QTS. One option is to
continue to study for one day per
week for a year to gain a BA (Hons)
Early Childhood Study. Another
option is to study full time for one
year to gain a BA (Hons) Primary
Teaching with QTS.
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Foundation Degree in Teaching and Learning Support

Brockenhurst College
New development for
September 2016. The Institute
has set up a partnership with
Brockenhurst College in Hampshire
who are delivering the Foundation
Degree in Teaching and Learning
Support, validated by the University.
This partnership has attracted
students living in the New Forest
area.

Sian Howie is a Senior Lecturer in
the Institute of Education and is the
Programme Leader for the
Foundation Degree in Teaching and
Learning Support. She is also the
University Liaison Tutor for the
provision at Brockenhurst College.
Sian can be contacted at
s.howie@chi.ac.uk or on 
tel. 01243 812092.

“The Foundation degree in Teaching
and Learning Support was the perfect
balance of  in-school practical
experience combined with the
theoretical knowledge taught in
University.  I found that as my
understanding of  the theories
underpinning teaching and learning
improved, so did my professional
practices in school.  The confidence
and understanding I gained while
undertaking the Foundation degree
prepared and enabled me to make the
natural progression to continuing my
studies on the final year of  the
bachelor's degree in Primary Education
and Teaching, using the credits
attained during my Foundation degree.
The decision I made to start the
foundation degree is the reason I am
now teaching in a fantastic school and
have some amazing career
opportunities ahead of  me.”
Christine Griffin 

“The FdA TLS enabled me to work as a
TA whilst studying for the necessary
qualifications to be a teacher. The
progression to join the 3rd year of  the
BA PET gave me the opportunity to
complete my degree and obtain QTS in
just one additional year. I recommend
this course for anyone thinking of  going
into teaching as a mature student; I
was able to relate my own experiences
to my study, receive support to help
me succeed and make some lovely
new friends.”
Gillian Edson 

“The FdA TLS was a great grounding.
The flexibility of  working and
completing the course meant I could
enter the BA PET with great
knowledge, confidence and experience,
enabling me to gain my QTS and be
best prepared for life as a teacher.”
Ben Choularton

. . . . . . . . . . . . . . . . . . . . . . . 



contemporary and changing nature
of the SBM role and the
requirements of the individual post
holder.  

A specially assembled team,
coordinated by the Institute's Senior
Lecturer in Leadership and
Management, Dr Hazel Beadle, has
been drawn together to support the
delivery of the Postgraduate
Certificate. Through this level of
expertise there has developed an
understanding of the need to flexibly
respond to the contextual setting of
the school(s) or academy(s) within
which the SBM works. The
Postgraduate Certificate is worth 60
Level 7 Masters credits, which
equates to one third of a Masters
degree should the student wish to
continue their studies but, likewise, it
is a well-regarded standalone
qualification. 

This course also presents an
opportunity to contribute to the
wider development of the SBM role.
A publishing house has expressed
their interest in working with the
Institute on a potential publication;
students will be offered the
opportunity to contribute to this if
they wish to do so. For more details
on this and the course, please
contact MEdu@chi.ac.uk. 
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Making the Right Decision
Postgraduate study for School Business Managers

To meet an increasing
need, the Institute of
Education launched a new
Postgraduate Certificate in
Professional Practice for
School Business Managers
in September 2016.  

This new course is specifically
tailored to respond to the
workplace and career development
needs of School Business Managers
(SBM) and reflects the increasing
prominence that SBMs typically have
in school and academy life. As a
leading University in this field, we are
now able to support SBMs in gaining
an understanding of how to best
utilise evidence based practice in
order to actively respond to the
contemporary nature of their role.  

The course aims to enable the SBM
to acquire both advanced subject
knowledge and academic
endorsement of that developed
expertise. Through this course, we
offer SBMs not only the chance to
polish existing skills but to develop
new ones, which will benefit both
themselves and the educational
setting they work in, whether that is
in a state maintained school or from
within a Multi-Academy Trust.
Financial control/accounting remains
significantly important.

However the course also focuses on
human resource management,
marketing, health and safety, site and
premises, and information and
communications technology. Little
surprise, perhaps, that Debbie
Brisco, Business Manager at
Broughton Hall High School, writing
in The Manager, has described the
role as offering a 'pot pourri of

duties incorporating a rich
assortment of challenges'.  

Provided with up to ten face-to-face
sessions over a 12 month period
with provision commencing on a
rolling basis, the module prepares
SBMs to learn at a postgraduate
level. We support them to
undertake and critique the context
and practices with which they have
day-to-day involvement; to examine
the usefulness of theoretical models
to successful delivery of their role;
and to develop familiarity with
undertaking research related to the
SBM responsibilities in order to
inform and enhance delivery of their
professional role. Thus the positive
contribution that they make to the
student learning experience and
school/academy performance is
amplified.

The core elements of this module
are delivered using a seminar format
which makes use of a wide range of
learning methods including small
group and paired work, discussions,
tutor input, case studies, video
material and independent study
tasks.  Seminar sessions are tailored
to the needs of the cohort whilst
retaining a focus on attainment of
the module aims.  There are no
exams but, instead, assessment is
largely project based, emphasising
the intention that the module will
actively respond to the
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School Business Manager Certificate

Dr Hazel Beadle Senior
Lecturer in Leadership and
Management at our Institute of
Education, is a former Local
Authority Head of Human
Resources. She is currently a part
time management consultant
within the public sector as well as
a researcher within the field of
information and communications
technology.  Dr Beadle’s work,
which spans both the education
and business fields with the
intention that each might be
supported to learn from the other,
has been recognised both in the
UK and internationally.  Recent
work has been cited in the Times
Educational Supplement.  
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Visiting Professor explores ways to support the
Institute’s future development

Here at the Institute of
Education we welcomed our
first Visiting Professor to our
Bognor Regis Campus in June.
Professor Jeanne Keay of the
University of the West of
Scotland (UWS) spoke about
the future of education and
spent an initial two days
meeting staff and exploring
ways to support the Institute’s
future development. 

Professor Keay is Vice-Principal and
Pro Vice-Chancellor (International)
of UWS and has a wealth of
experience in higher education, with
a focus on Education and Sport, as
well as a background in teaching
physical education in schools. She has
led national level policy development
in teacher education and previous
posts include Assistant Director of
the Higher Education Academy
(HEA), Head of the Carnegie Centre
for Physical Education at Leeds
Metropolitan University, and Head of 

Initial Teacher Training and Dean of
Education at the University of
Roehampton.

“a unique approach to combining great
teaching with innovative applied research”
Professor Jeanne Keay of the University of the West of Scotland (UWS) 

Visiting Professor Jeanne Keay

The
Future of 

Education
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Dr Jon Spence, Director of the
Institute of Education, said: “I am
delighted that Professor Keay has
agreed to work with us at this exciting
time as we broaden the scope and
ambition of  the University of
Chichester’s work in the field of
education.  

“Jeanne’s extensive expertise in higher
education as well as her active research
interests, particularly in professional
development and in communities of
practice, will support us in developing
the right structure and research culture
for the Institute’s staff  and students.”

After her visit to the University of
Chichester, Professor Keay said:  “I
am very excited about the opportunity
to work with colleagues in the Institute
of  Education on a unique approach to
combining great teaching with
innovative applied research.  Initially,

this was a “getting to know you” visit
where I met as many staff  as possible
and looked at how my research
interests in education can be put to
valuable use here. 

“Going forward this may include
supporting individuals in identifying the
next steps in their careers, developing a
community to drive shared
understanding and practice with a
natural flow of  research, and clarifying
the future direction that is right for
Chichester. A fascinating aspect of  the
Institute of  Education’s future is its
developing work with the University’s
growing Multi-Academy Trust. This
makes possible a fresh and different
relationship between the University and
schools that is very exciting. 

“With academies included in a
community of  practice there are new
opportunities for University and school

staff  to work to clear, common goals,
students can increasingly take their
skills into schools while pupils can visit
the University and be inspired. It’s a
win-win situation all round and creates
a distinctive profile for the Institute.”

The Institute of Education extends
an invitation to all its school partners
to be a part of our growing research
community. We would be pleased to
hear from you and would like to
feature examples of school-based
research in future issues of Ed Plus.
Please contact Education@chi.ac.uk
in the first instance.

. . . . . . . . . . . . . . . . . . . . . . . 

Francisco Jose Melara
Gutierrez 

Francisco is a Senior Lecturer in
the International Short
Programme Unit
Research area: Innovation and
Evaluation in Education
Research topic: Effective Teaching
and Languages.

Education for the 21st Century is a
space where integrated mindsets
are essential, where we recognise
the importance of  our immediate
networks in connection with the
larger community, and where
languages are the key factor in
obtaining knowledge,
understanding what is happening
around us, and being part of  the
group of  game-changers who are
generating this new period of
history.

To achieve this, a great deal of
work is required, and new
educational strategies are emerging
to provide answers in this complex
situation. One such solution is CLIL
(Content and Language Integrated
Learning) or EMI (English Medium
Instruction), an educational
approach that pursues the dual
outcome of  learning content and a
foreign language concurrently. In
essence, the aim is to generate
integrated mindsets and to give
society in this century the
knowledge, skills and connectivity
we are seeking.

What kind of  teaching profile is
required to deliver this specific
training? That is the guiding
question underpinning my current
research. Using a rigorous
investigative process, including an
in-depth literature review of
current CLIL/EMI Teacher models,
the involvement of  professional
practice among experienced up-to-
date CLIL/EMI teachers, and
combined with a validation process

carried out by experts in the field, a
concrete, reality-based, broadly-
structured model of  competencies
has been created, describing the
figure of  an Effective CLIL/EMI
Teacher. The ultimate goal is to go
even further by designing specific
training (currently delivered at the
University for international
teachers) and evaluation tools
based upon this model.

We consider that the results
obtained will be of  great benefit to
society in areas such as MFL
teaching, in terms of  innovation,
and will particularly contribute to
the management of  EAL learning
environments in our schools.

Dr Susannah Smith, 
BEd (Hons), 
MA (Education), PhD

Susannah is a Senior Lecturer in
Primary Education (English) and
teaches on the English modules of
the PGCE, School Direct, BA PET
and BA PTS programmes. She also
teaches on Professional Studies
and Creativity modules, and is an
Academic Advisor and a Link
Tutor in schools. Susannah
supervises dissertations at Masters
and Doctoral level. She is on the
editorial board of The Journal of
Reading, Writing and Literacy and is
a reviewer for the British Journal of
Religious Education. 

My primary research interest is the
teaching and learning of  English in
the early years and primary school
curriculum. Within this, I have
researched gender aspects of
children’s reading with a particular
focus on successful boy readers.
My research includes consideration
of  the socio-cultural influences on
children’s reading, and the links
between reading and identity. From
a methodological perspective, I am
interested in ways in which
children’s voices can be heard in

research, and in post-structural
feminist discourse and
methodologies.

I also have interest in children’s
literature and I am currently
investigating how social media
(specifically Twitter) can be used to
develop student teachers’ interest
in and knowledge of  children’s
literature. Between taught sessions,
students post a Tweet which shares
a children’s book which illustrates
the concepts and ideas we have
examined in the session.   

In addition to primary English, I
have recently investigated the
(implicit and explicit) teaching of
values and virtues in the primary
school. This was initially
investigated through school
assemblies but is now being
broadened out into to include the
taught and hidden curriculum.

If you are interested in
Francisco’s or Susannah’s
research, they would be
pleased to hear from you,
f.melaragutierrez@chi.ac.uk;
susannah.smith@chi.ac.uk

Current Research at the Institute

Spanish teachers on task during the their
training programme at Bognor Regis campus.
See current research on facing page.
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Delegates also had an opportunity
to take part in a variety of creative
and engaging workshops, run using
staff and student expertise, on
Dyscalculia, Blogging, Memory
Magic, Mental Health in Schools,
Djembe Drumming, Interactive Play
and a Walk in the Park.   

The workshop on Interactive Play
was guided by Becky Edwards,
Senior Lecturer in Early Childhood
Studies. Participants reflected on the
importance of open-ended play in
relation to cognitive processes,
communication skills and the
development of self-esteem and
confidence – whilst having fun. 

Amanda Burton-Smith is one of our
National Award for Special
Educational Needs Coordination
students as well as having done her
initial teacher training in Early Years
at the University. Attending the
workshop on Interactive Play, she
said: “It reminded me why I joined the
teaching profession. It was really good
to engage first hand with multi-sensory
experiences such as feathers, play
dough and small world characters with
other people. The activities reinforced
the principles of  play which, according
to Einstein, is the highest form of
research. We worked in groups without
using much verbal interaction, just
collaborating to fashion models and
scenarios rooted in our imaginative and
creative selves, the part that doesn't
always get to surface among our
everyday lives of  data, assessment and
staffing dramas!”

Sam Parkes, School Improvement
Specialist working with the
University’s Academy Trust, gave a
very inspiring presentation showing
clearly how very simple activities can
support development of fluency.
Many were organised as games and
participants enjoyed getting their
hands on the Cuisenaire rods and
other resources and trying the
activities out for themselves. Whilst
aimed at addressing the difficulties
experienced by children with
dyscalculia and dyslexia, the activities
were essentially modelling best
practice - quality first teaching for all.

In summing up the day, a delegate
attending the conference
commented:
“The final session I attended was Andy
Wild’s ‘Walk in the park’ which proved
to be a real treat on a sunny afternoon
in Bognor. Andy, Head of  Professional
Learning shared some examples of
current research and good practice in
physical education before we set off.
With his mantra ’Invest in exercise
now, to reap the benefits later’ (or
something akin that), we maintained a
fairly steady sedate walking pace,
whilst we engaged our facial muscles in
vocal activities – chatting! In fact the
opportunity to reflect on the day’s
session was highly constructive; our
interpretation and potential application
of  messages from the workshops varied
according to the setting we taught in.”

Another SENCO could not resist
suggesting that “Perhaps all
conferences should include a walk in
the park – so lovely this has been
included as a valuable part of  the
day.” 

The day was a most enjoyable
opportunity to learn and reflect in
the company of others with the
shared focus of inclusive practice.
Thank you to those involved, who
worked hard to make the
conference such a success.

. . . . . . . . . . . . . . . . . . . . . . . 

Annual Special Education and Disability
Conference 2016

Our annual Special Education
and Disability Conference on
Neuroscience in Education was
yet another successful event
with over 120 delegates
attending. 

Professor Paul Howard-Jones from
the University of Bristol gave an
inspiring and thought-provoking
keynote presentation on how many
educational practices based on the
‘new science’ of learning and
teaching are in fact neuro-myths.
Professor Paul Howard-Jones

presented some complex scientific
research so that it was accessible,
engaging and highly relevant to the
classroom. Reframing some neuro-
myths in a scientific framework, he
dispelled some of the theories and
their impact on learning. 

For example, the use of visual,
auditory and kinaesthetic (VAK)
learning styles has been widely
adopted in schools and yet current
neuroscience research suggests that
the whole brain is used in every
activity and that denying children the
opportunity to learn in other

modalities can have a detrimental
impact on their learning potential.
However, he also talked about the
contribution of neuroscience, in
particular brain scanning, which has
enabled a much clearer
understanding of the ways in which
the brain learns and processes
information.  Maintaining pace with
developments in research ensures
that neuro-myths are not reinforced
and an accurate representation of
the impact neuroscience is having on
teaching and learning is identified.

A date for your diary
Next year’s Annual Special Education
and Disability Conference will be on
Thursday 25th May at our Bognor
Regis Campus. Drawing on current
developments in the use of assistive
technology and the use of ICT in the
curriculum, the title of the
conference will be Innovative
Pedagogies in Technology for
Inclusive Education and the
keynote speaker will be Helen
Caldwell from the University of
Northampton.

Please contact Diana Seach
d.seach@chi.ac.uk, 01243 812178 or
Wayne Bone w.bone@chi.ac.uk,
01243 812157 for further
information.

“Fantastic, very very
practical, loads of ideas to
take away. Wish we had
longer to do more!” 
Delegate

Neuroscience and Education: 

Myths, games 
and learning 



Bringing 

the World 
into Classrooms
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Annual Modern Languages Conference 2016

Modern Languages Conference
– Wednesday 15th June 2016
Our Modern Languages Conference
took place on 15th June 2016 and
this annual event is a highlight of our
languages work here at the
University. It has fast become an
event of some repute, attracting
delegates from across the South of
England and speakers from across
the country. This year offered, as
always, a wide variety of exciting and
informative workshops catering for
colleagues from both primary and
secondary phases. Colleagues from
the Goethe Institut and the Spanish
Embassy inspired us to inspire our
learners through a range of different
teaching approaches, while the
British Council updated us on their
international links and ways to bring
the world into our classrooms. 

Here is a review of some of our
workshops to provide you with a
flavour of the event and hopefully
give you a taste of what is to come
next year.

Screening Languages: short
film and the new languages
curriculum KS2-3
Jenny Carpenter, independent
consultant and Chairman of the
National Association of Language
Advisers, and Dr. Shirley Lawes,
independent MFL trainer and
researcher.
This workshop looked at the need
to ensure that the curriculum for
Key Stage 3 pupils is more engaging -
while pupils are learning about global
issues in other subjects, they may still
be describing pets in Modern
Languages. Languages need to
provide a means to becoming more
educated and a way of increasing
pupils’ world view. The Screening
Languages project focused mainly on
increasing motivation. Pupils were
taught how to view film and how
this can increase their language
knowledge. After being shown  a
short film or a music transcript it
was found that pupils could
formulate very sophisticated
responses despite their limited
language. This is an activity with a
purpose that motivates pupils, with
film having the power to change
pupils’ expectation of their potential
attainment.  

“The short film and ideas on how to
embed it in a lesson was brilliant” 
“This was very practical and gave me
great ideas to incorporate next year” 

Promoting German and the
world of work, Vorsprung
durch Deutsch!
Alex Pickering, Special Projects
Adviser, Goethe Institut.
As the UK’s largest non-English
language trading partner, Germany
has a powerful relationship with the
UK. Despite this, German remains
the third foreign language in schools,
with only 4000 students taking it to
A-level last year. This talk centred on
how we can captivate and motivate
students to study German, with the
aid of institutions such as the
Goethe Institut.

Edexcel: GCE French, German
and Spanish
Karine Harrington, freelance 
MFL consultant.
This useful talk introduced the new
AS and A level qualifications and
gave an insight into how to adapt to
the new A-level. We were
introduced to the new literature and
film requirements, and the new
structure of the exams was
explained.

Listening: from testing to
training, Key Stage 3 – Key
Stage 4
Martine Pillette, independent 
MFL consultant.
Listening can often be considered
the ‘poor relative’ of the skills in
MFL and work needs to be done to
increase enjoyment and move away
from every session being a test.
Listening is to become 25% of the
new GCSE and so it is an area that
needs development. First, it is
important to establish what a good
listener is, with phonic understanding
being a vital part of this. Skills and
strategies can be established with a
good grounding in phonics. This
workshop discussed how games and
short activities can be a good way to
develop skills. Pupils can pick out
familiar language from unfamiliar
contexts so it is important to use
authentic materials and we were
advised to try to expose pupils to as
much target language as possible. 

“Total inspiration.” 

“Great new ideas to work on one of
the most difficult skills.”

What’s new from the British
Council? 
Vicky Gough, Adviser, Schools,
Education and Society at the 
British Council.
This workshop focused on the
results of the recent Language
Trends survey to improve the quality
of language teaching. The British
Council aims to bring the world into
the classroom with new initiatives
and funding, with funding not only
for school trips but also for the
development of professional skills.
Teachers were able to discuss and
share their impressions.

“Highly stimulating.”

Phonics and Key Stage 2-3
transition
Chris Wakely, independent MFL
consultant and associate lecturer,
University of Exeter.
This talk focused on the importance
of phonics in both Key Stage 2 and
Key Stage 3 to allow students to be
confident in their spoken language.
By using techniques which have
helped pupils to learn English and
recycling this in Key Stage 3, students
are able to use familiar resources to
make sense of the French language.
This workshop opened our eyes as
to how our phonics knowledge can
be applied to the French language
and how this will support and
improve children’s pronunciation
within the language. The resources
available were great and appeared
easy to use and therefore would be
accessible at all levels.

“Excellent and very interesting.” 



ED PLUS  |  3534 |  University of Chichester

A liberation from insularity
Chris Wakely, independent MFL
consultant and associate lecturer,
University of Exeter.
Why is intercultural understanding
important? What do children
actually want to know about a
foreign culture? In order to answer
this fully we need to both accept and
recognise the value and potential
danger of stereotypes. Children
don’t just want to know about
Lederhosen, berets and traje de gitana,
they want to discover what a day in
the life of a foreign teenager looks
like and what the similarities and
differences between England and
other countries are. 

Authentic resources at Key
Stage 3-4: embracing the
challenge
Martine Pillette, independent 
MFL consultant.
This worshop looked at how cultural
awareness and cross-curricular skills
can be linked to pupil motivation.
The increase in challenge from
authentic resources can motivate
pupils and so by using newspaper
articles and film you are providing a
more mature approach to language
learning. Talking about pets/family is
only engaging for younger pupils.
Authentic resources help pupils with
their deduction and decoding skills
and should be used to train pupils
rather than test them. It is best not
to use literature in translation as
authentic resources should offer a
window into the culture.

“Excellent with lots of  tangible
examples I can use in class straight
away.”  

“This was very practical and gave me
great ideas to incorporate next year.” 

Songs stories and magic in
Spanish
Jesus Manuel Hernández González,
Spanish Embassy.
In this workshop Jesus wowed the
audience with his magic - definitely
an outstanding way to motivate and
encourage children using the target
language. 

“Absolutely game-changing!”

“Fantastic resources used, great
demonstrations.”

Bringing them all together, Key
Stage 2 and Key Stage 3
Janet Lloyd, independent education
consultant.
This workshop offered us the
opportunity to test out many of the
teaching activities alongside
discussing the ways in which they can
be tailored throughout various year
groups.

“Wonderful free resources for the
whole school – amazing!” 

“Lots of  fantastic ideas on how to be
creative with language teaching.” 

“One of the very best MFL CPD events I have
attended in years!” 

“Such a great variety of choices of workshops!” 

“Lots of time to talk collaboratively!”

“Wow! Thank you. What an amazing day! So
motivating … I can’t wait to get back into school
to get language into Key Stage 1.”

“Thanks, it’s been great! I feel inspired!” 

“Fantastic day – so well organised and
invaluable!”

A date for your diary
The next Modern Languages
Conference will take place on
Wednesday 14th June, 2017.
Early bird discounts will be
available, as well as discounted
places for schools supporting
our Modern Language specialist
trainees on placement. Please
contact Elaine Minett
(e.minett@chi.ac.uk) for further
information. 

The University of Chichester
Multi-Academy Trust is a
dynamic and vibrant Trust.  It
currently has eight academies
and is growing fast. 

The academies benefit from a close
working relationship with the
University.  The Institute of
Education staff provide school
improvement and professional
development opportunities and
staff are encouraged to be part of
the Universities wider learning
community. Pupils also enjoy a
wide range of  opportunities to
work with University students and
lecturers as well as benefiting from
the use of  University facilities.
Recent activities have included
pupils using the climbing wall at the
University, University art students
working on art projects with pupils
as well as visits from University
lecturers to enhance the
curriculum.

Outdoor Experience Days at
the University
In June and July, several groups of
our academy Year 5 and 6 pupils
visited the University campus at
Chichester to enjoy a range of
adventurous outdoor activities with
staff and students from the
Institute of  Sport.

Berewood Primary School was first
to get roped up and onto the
climbing wall, with expert
instruction and enthusiastic
encouragement from the

University’s Head of  Adventure
Education Dr Pete Bunyan, and

Senior PE Lecturer, Dick Bryant.
Adventure games were followed by
a low ropes session and a break for
lunch before the group ventured
into the Forest School
environment.

Dick Bryant said: ‘The children
were challenged to work in pairs or
small groups to discover the
outside world. They took turns to
wear a blindfold and explore
without sight but using other
senses, supported by their friends.
All the adventure days were really
successful and we look forward to
welcoming more groups from our
Academy Trust schools to the
University.’

Exploring creativity with Fine
Art students 
Second-year University Fine Art
students have been working with

our academies this year as part of
their degree courses. As artists-in-
residence at Berewood Primary
School, The Flying Bull Academy
and Kingsham Primary School, they
ran projects for Year 5 and 6
pupils, including studying colour
and learning about artists Henri
Matisse and Jackson Pollock.
Kingsham pupils were thrilled to
hear that their artwork was to be
displayed at the University of
Chichester’s ArtOne building in an
exhibition curated by their student
artists-in-residence Morgan and
April. The pupils and their parents
visited the University to see their
work on display.

Rocket Science with
astronaut Tim Peake and
Professor Seamus Higson
Five of  our academies took up an
out-of-this-world challenge set by
Chichester’s own astronaut Major

Tim Peake this term when they
joined schools across the UK in the
Principia mission’s Rocket Science
experiment. 

150 pupils from Mill Chase
Academy, Fernhurst Primary
School, Berewood Primary School,
Flying Bull Primary Academy and
Kingsham Primary School became
biotechnologists to find out how
future space travellers might grow
their own food.

Professor Seamus Higson, the
University of  Chichester’s Deputy
Vice-Chancellor and a distinguished
scientist, visited pupils to support
their work and talk to them about
the excitement of  studying STEM
(science, technology, engineering,
maths) subjects. 

Professor Higson said: ‘This
experiment is a fantastic method of
teaching children about science and
will encourage them to follow in
the footsteps of  Tim Peake – he is,
after all, a scientist.’

If  you would like to know more
about the University of  Chichester
Multi Academy Trust please visit
their website on www.unicat.org.uk
or contact by e-mail
unicat@chi.ac.uk 

Academy Trust working with the University
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What is it and how can we can develop it in young people and teachers?

At the University of
Chichester Chris Smethurst
and Michelle Spirit deliver
individually tailored workshops
on resilience to teachers, GPs,
social workers, young people
and members of the ‘blue
light’ professions. Like most
people working in this field,
they became interested and
were actively engaged in
training, before this all
embracing term ‘resilience’
had become popularised. 

Trying to define resilience is a bit like
trying to nail jelly to the wall.
However, as if  from nowhere, the
concept of ‘resilience’ now appears
to be everywhere. If  the term itself
is not used, related concepts: ‘grit’,
‘hardiness’, ‘character’, have
featured in a range of educational
initiatives and research. There is a
risk in uncritically embracing the
notion of resilience: if  we cannot
define it, if  resilience means different
things to different people, how can
we develop it and how will we know
if we have been successful?

There is a second risk: if  resilience is
interpreted in simplistic,
individualised terms, it is both easy
to pathologise individuals for not
being resilient and to skate over the
impact of those factors that are
impinging upon their ability to be
resilient: for example, poverty,
disadvantage, work or school
environment. So, if  we accept that
resilience should not be used as a
means of identifying and labelling
individual deficits, what is it and what
can we do about it?

What is resilience?
Resilience can be studied and
worked with at the individual, team,
school or community level. There is
specific research and a range of
interventions that can help at each
of these. However, there are some
common themes that underpin
definitions of resilience, whether
focusing on the individual or
community. Most definitions of
resilience focus on the notion of
positive adaption to adversity
(Fletcher and Sarkar, 2013). But,
what does this mean in practice?

The ability to bounce back after
being subjected to stress or other
negative experiences features in
much of the literature. This links to
notions of adaptability and flexibility
which perhaps can be seen to
challenge the widespread
misconception that resilience is
about being stereotypically ‘strong ‘
or ‘tough’. Arguably, terms like ‘grit’,
‘hardiness’, ‘character’ can reinforce
the idea that resilient people are
‘special ‘people; in fact, research
indicates that most people are
resilient. However, resilience is not a
static quality or attribute that you
either have or haven’t got. 

Much of the work that we do at the
University, with individuals and
teams, focuses on defending against
the cumulative effect of multiple
stressors; or ‘the straw that breaks
the camel’s back’, in other words. 

Related to this approach is another
definition of resilience that features
in the literature, the ability to
persevere in the face of adversity.
This is not as simple as merely not
‘giving up’ when confronted by
pressure. Those who work with
young people will be familiar with
the range of avoidant behaviours,
often quite destructive, which are
often used to deal with the
discomfort of challenges. 

Consequently, the training we do
with professionals and young people
helps them identify the early signs of
what we might call negative coping
behaviours and work out
individualised approaches to tackle
these.

The benefits of 
resilience building
Given the heightened concerns
about young people’s mental health,
you could be forgiven for thinking
that building resilience is solely for
those with an interest in protecting
against psychological risk…and of
course it does. However, we know

that resilience also drives academic
attainment and successful enterprise,
something employers increasingly
seek from their workforce, and that
it is an attribute that helps improve
life satisfaction.

Perhaps this goes some way in
explaining its popularity in schools
and why Hampshire County Council
were keen to include resilience
building workshops in their
“Innovating for the Future” project
that focussed on enterprise
education activity.  Michelle Spirit ran
resilience building workshops as part
of this with many school staff
reporting transformative change as a
result, not only in terms of how they
could help pupils build their
resilience, but also how they could
build a whole school approach to
meet this important need. Content
of the resilience building workshops
was tailored to meet the needs of
each school, and included how we
praise, discipline, role model,
support, encourage and challenge, as
this all influences the way young
people learn to cope with pressure
and adversity. Learning how to
recognise and manage unhelpful
thoughts, emotions and behaviours
before they spiral out of control is
an important focus that underpins all
topics.  

Recognising the value of modelling
resilient behaviours and awareness
of the intensity of pressure in the
sector, with absenteeism,
presenteeism and turnover on the
increase, subsequently led to work
building resilient teams, and not only
in education but health and social
work too. Helping staff learn how to
cope with pressure has built trust
and team cohesion, enabling
individual members of staff to face
these challenges as part of a team.

Strategies to develop resilience are
not a ‘magic bullet’; but, our
experience has shown that, even
relatively minor interventions can
bring major benefits. We hope that
this article inspires you to find out a
little bit more about resilience and
how it might benefit your staff, your
pupils and you personally. To find
out more and speak to someone
about how our resilience workshops
could help your school, please
contact Chris Smethurst, Deputy
Head of the Department of
Childhood, Social Work and Social
Care, at c.smethurst@chi.ac.uk or
tel. 01243 816237.

. . . . . . . . . . . . . . . . . . . . . . . 

Resilience:
a new fad?



ED PLUS  |  3938 |  University of Chichester

Subject Librarian Ruth Clark,
based at the University’s
Bognor Regis Campus, 
shares her favourite books 
of the past year. 

I really enjoyed reading these books
last year and can wholeheartedly
recommend them to you.  I would
love to hear your favourites too.
Please tweet to  @RuthEllenClark.

Picture Books
I am Henry Finch 
by Alexis Deacon

This is a story about a little finch
who strives for individuality and
greatness (illustrated by the thumb
print) and gets it a little bit wrong at
first but eventually inspires all the
other finches to have original
thoughts.  

There's a Bear on My Chair
by Ross Collins  

A bear has settled onto mouse’s
favourite chair. He tries all sorts of
tactics but in the end walks away.
The bear returns home to find a
mouse in his house. All told in
hilarious rhyming text. How many
words can you think of to rhyme
with bear?

Ages 7-11
My Brother is a Superhero
by David Solomons 

11 year old Luke loves superheroes,
but it is his undeserving younger
brother, Zack, who is chosen by
aliens to have super powers and
save the universe. When Zack is
kidnapped it is up to Luke to save
him. Winner of the Waterstones
Children's Book of the Year. 

An Island of Our Own
by Sally Nicholls 

This is narrated by 13 year old Holly,
who lives in London and attends a
school "a bit like The Chalet School in
that everyone comes from all over
the world, and not just boring
countries like Switzerland, but India
and Pakistan ... and loads of really
cool places that I'm totally going to
visit". Her mother has died and 19
year old brother, Jonathan, looks
after her and her little brother, Davy.
She writes this book to tell of their
adventures when their Auntie Irene
dies and leaves some money (and
adventures) to the family in her will.
Her voice is so witty, engaging and
lovable that once you pick up this
book you feel instantly connected to
her story. This book is sure to win a
prize this year.

11+
The Lies We Tell Ourselves
by Robin Talley 

Set in 1950s America when school
were desegregated and small groups
of black students began to attend
previously all white schools.
Chapters titles are lists of the lies
that two students (Sarah and Linda)
tell themselves: Lie #1 I’m not afraid;
Lie #2 I’m sure I’m doing the right
thing; Lie #3 I don’t care what they
think about me.  Sarah is a new black
student and Linda is a white
segregationist student. They are
supposed to despise each other but
as they spend more time together
they begin to realise that the
opposite is true. This book is a
combination of two controversial
issues and it makes a fantastic,
riveting story.

One
by Sarah Crossan 

Conjoined twins, Grace and Tippi,
have to go to school because they
can no longer be home schooled.
As they start to live as normal
teenagers with all the anxieties of
love and friendship, Grace becomes
sick and separation may be the only
option. But separation is life-
changing, risky and may mean
death….

Poetry
A Great Big Cuddle: Poems
For the Very Young
by Michael Rosen 

Celebrating sounds, language and

the fun of rhyming text and
expressively illustrated by Chris
Riddell, this book would be a perfect
addition for infant classrooms.

Non –fiction
Atlas of Adventures
by Rachel Williams 

This is a fantastically illustrated
armchair travel book with lots of
things to spot and facts about
countries on every page. It is an
oversize book which gives it a feel of
a map rather than a non-fiction
book. Text is kept to a minimum but
that doesn’t mean that it isn’t jam
packed with information about
countries all over the world. Fun 
and informative.

Books 
to Fall in Love With 
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Negotiable
start  

October 2017
– June 2018

16th
November
2016 (start)

16th
November
2016 

23rd
November
2016

24th
November
2016 

November
2016 start

6th December
2016

10th January
2017

17th January
2017

February 2017
start

February 2017
start

Quick guide

4 taught sessions 
4 onsite tutorials     

6 days

3 days
(+ 2nd February
and 3rd April
2017)

9.30am-12 noon

1 day

9.30am-12 noon

Until July 2017

1.30-4.30pm

1.30-4.30pm

9.30am-12 noon

Until January
2018

Until January
2018

Postgraduate Certificate in Professional
Practice for School Business Managers  

Mathematics Subject Knowledge
Development Course for Early Years
and Primary Teachers

Primary Modern Languages 
3 day course 
(optional single day attendance) 

Teaching Grammar in Years 3 and 4

‘Mastery in Practice’ - Primary
Mathematics Conference

Teaching Grammar in Years 5 and 6

Postgraduate Certificate in Professional
Practice for School Business Managers  

Primary Invasion Games

Primary Gymnastics

Developing Spelling

Postgraduate Certificate in Professional
Practice for School Business Managers 

National Award for Special Educational
Needs

School based subject to
sufficient enrolments

Bognor Regis Campus

Bognor Regis Campus

Bognor Regis Campus

Bognor Regis Campus

Bognor Regis Campus

Bognor Regis Campus

Bishop Otter Campus

Bishop Otter Campus

Bognor Regis Campus

Bognor Regis Campus

Bognor Regis Campus

date duration course title location

to our professional learning provision

MEdu@chi.ac.uk

Professionallearning
@chi.ac.uk

e.minett@chi.ac.uk

Professionallearning
@chi.ac.uk

Professionallearning
@chi.ac.uk

Professionallearning
@chi.ac.uk

MEdu@chi.ac.uk

C.Winter@chi.ac.uk

C.Winter@chi.ac.uk

Professionallearning
@chi.ac.uk

MEdu@chi.ac.uk

SSENCOT@
chi.ac.uk

contact

*Places are limited and a minimum number of enrolments may be needed to run a course.

BOC – Bishop Otter Campus, College Lane, Chichester, PO19 6PE
BRC – Bognor Regis Campus, Upper Bognor Road, PO21 1HR

February 2017
start

February 2017
start

13th March
2017

14th March
2017

15th March
and 4th April
2017

23rd March
2017

30th March

17th May 2017

23rd May 2017

25th May 2017

6th June 2017

14th June 2017

2017

Quick guide

Until July 2017

Until July 2017

1.30-4.30pm

6 full days until
July 2017

9.00am-3.00pm

1 day

7.30-19.30

1.30-4.30pm

1.30-4.30pm

1 day

1.30-4.30pm

1 day

1 Year full time 

MA in Inclusive Special Education 
Module: 'Engaging Learners with
Complex Needs'

MA(Education)
Module: ‘Emotional aspects of learning’

FUNdamental Movement

Teacher Conversion Programme.
Secondary Mathematics and English

Boosting Reading @ Primary

NQT Conference

Assessment in physical education

Maths Teachmeet

Primary athletics

Annual Special Education Conference.
'Creative Approaches to using
Technology in Inclusive Classrooms'

Primary striking and fielding activities

MFL conference

MA Music Performance

Bognor Regis Campus

Bognor Regis Campus

Bishop Otter campus

Bognor Regis Campus

Bognor Regis Campus

Bognor Regis Campus

Bishop Otter Campus

Bognor Regis Campus

Bishop Otter Campus

Bognor Regis Campus

Bishop Otter Campus

Bognor Regis Campus

Bishop Otter Campus

date duration course title location

to our professional learning provision

MAISE@chi.ac.uk

MEdu@chi.ac.uk

C.Winter@chi.ac.uk

Professionallearning
@chi.ac.uk

Professionallearning
@chi.ac.uk

NQT@chi.ac.uk

C.Winter@chi.ac.uk

K.Nanson@chi.ac.uk

C.Winter@chi.ac.uk

SSENCOT@
chi.ac.uk

C.Winter@chi.ac.uk

MFL@chi.ac.uk

l.ritchie@chi.ac.uk

contact

*Places are limited and a minimum number of enrolments may be needed to run a course.

BOC – Bishop Otter Campus, College Lane, Chichester, PO19 6PE
BRC – Bognor Regis Campus, Upper Bognor Road, PO21 1HR
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Coming
soon …

Next Edition:

• Look out for news of transitioning into new learning cultures featuring an
interview with a recently arrived international student and a Chichester tutor
on their experiences of transitioning into the UK’s educational environment
and the challenges faced.

• We’ll feature a performing arts (dance) project involving 60 children across six
special schools in West Sussex.

• The spotlight will also fall on the professional learning opportunities that are
offered by the Institute of Sport.

If  you’d like to contribute to any of these features (or have a comment to make
on items in this issue) please contact us at Education@chi.ac.uk.

Spotlight on the University of Chichester’s education community
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Preparing Today’sProfessional M Maths Subject Kn l d

In this issue
+ Early Years ITTReflections
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Quick guide
to our consultancy

1. Observation of teaching with
feedback to teachers,
middle/senior leaders 

2. Curriculum design and
development 

3. Departmental/subject audits 

4. Subject knowledge
enhancement 

5. Whole school INSET

6. Gifted & Talented support 

7. Training for peer coaching

o joint or singular observation with feedback provided against the Teacher Standards’
Framework 

o working with subject leaders and their colleagues to inform the design of a relevant and
motivating curriculum that meets contemporary and statutory requirements 

o developing an embedded reflective approach to teaching and learning to respond to the
question ‘How successful are we for all pupils?’ 

o review of subject delivery, including pedagogical influences such as differentiation and
inclusion of all learners 

o providing subject knowledge workshops that are aimed at supporting individual
teachers’ professional learning needs 

o promoting an environment through which practitioners learn from one another 

Whole-school
o behaviour for learning 
o assessment for learning 

o identifying strategies to support gifted and talented learners
o support teachers to employ strategies that promote maximising of potential 

o staff development workshops that enable teachers to undertake peer coaching
responsibilities within and across subject areas 

7 popular school choices Examples of our work with schools

Our professional learning and consultancy provision can be tailored to meet your particular request.
Conferences, school INSET and staff workshops are popular features of our provision.

Contact us:  ProfessionalLearning@chi.ac.uk


